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Introduction 


The superintendent of the Iowa School for Braille and Sight- 
Saving requested the service of the American Foundation for the 
Blind to assist with the phanning and conducting of a workshop 
dealing with the problems of viv-ually handicapped slow learning 
children. Miss Georgie Lee Abt. , Consultant in Education for the 
Foundation was assigned to the project. Mr. Sam Ashcroft, Prin-- 
cipal of the Iowa School was appointed as Resident Coordinator 
for the workshop.. 


The plan was to have the assistance of outstanding resource 
personnel both in the field of general education and in the spe- 
cial area of education of the blind child. The school was for- 
tunate in its selection of professional personnel from Iowa State 
Teachers College, Cedar Falls, Iowa and from the State University 
of Iowa, Iowa City, Iowa. The names of these resource people are 
listed in the directory of personnel. [It was also very fortunate 
that it was possible to secure the assistance of people with spe- 
cial training and experience in services to visually handicapped 
children from the following organizations: The American Founda- 
tion for the Blind, New York, New York, The New Jersey Commission 
for the Blind, Newark, New Jersey, and the American Printing House 
for the Blind, Louisville, Kentucky. These consultants are also 
listed in the directory. 


Invitations were sent to schools for the blind in all parts 
of the midwest with the hope that representatives from all of 
these schools might be present. It was pointed out in the letters 
Sent to the schools that there would be a work shop at the Iowa 
School for the purpose of pooling the thinking of people with 
both training and experience in the interest of visually handi- 
capped slow learning children. It was indicated that each pros- 
pective participant had a contribution to make in the special 
interest group in which he woul? choose to work. 


The resource people conducted a planning session on the 
afternoon previous te the opening meeting. Briefly the plans 
were as follows: 


1. The opening meeting would be one of welcome, and explana- 
tion of the facilities at the school, and a discussion 
of the “way we work." 


2. The participants were to be acquainted with the locations 
ef all work rooms, the library and exhibit rooms, and the 
facilities in the community. 


3- There were to be very few general sessions but several 
work periods. 
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4. The first meeting of separate groups was to consist of 
five problem finding groups. These groups were asked 
to express themselves concerning the problems which they 
felt should be explored at the workshop. The problems 
were then divided into special areas of interest. The 
following day, the participants divided into special 
interest groups, each with a chairman selected from a 
list submitted by the participants. 


5. The five special inter: .t Broups were to meet according 
to a schedule which had been previously set up. They 
could work in any way that they and their chairmen felt 
they shouldi They were also to be responsible, with the 
help of the recorder, for the five divisions of the writ- 
ten report to be published and made available to schools 
throughout the country. 


6. The resource people were to work informally with the 
various groups. They would be available on requést, or 
they might observe and participate if the group felt 
the need of their help. 


(- All reports and requests were to be submitted written 

on paper of the special color assignec to the particular 
groupe This fact explains the various colors of the 
published report. 


In order to make sure that the participants enjoyed their 
work and in order to secure a close working relationship, much 
effort was expended in planning social hours. The school planned 
brief informal coffee periods during the day, and there were two 
meetings which were set up for purely social participation. The 
daily newspaper, "The Inquirer" added much to the Stimulation of 
the creative needs of the group. This paper was much more famous 
for the laughs that it brought forth than for its unusual literary 
contributions. [It was all a part of the plan to work hard and to 
thoroughly enjoy the experience of working together. It was a 
tangihle evidence of daily progress, 


: At the writing of the report it is Significant to point out 
that the experience of pooling opinions, examining existing con- 
cepts, and developing a scientific attitude toward needs for im- 
proved methods and techniques is a productive experience. The 
ideas in this group took precedence over the people who expressed 
them. The conflicts in thinking were considered and évaluated in 
a friendly atmosphere where the desire was to consider both sides 
to a given question. The primary concern was at all times the 
needs of the visually handicapped slow bearning ¢hitae Tt is’ to 
be hoped that the contributions of this work shop will be helpful 
and stimulating to all people who serve blind children in any 
capacity. 
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THE SLOW “LEARNER 
Miles V. Zintz 


We must be ideal in outlook and dynamic in practice. With- 
out theory there will be little change in practice. You know you 
have problems; thatts why you are here. You feel you do not have 
a good answer so ple: :e patiently consider the other fellow's to 
see if your present solution is as good as or better than his. 


Change that will be effective in your school depends upon a 
change in basic sincere belief on your part with respect to phil- 
osophy of the school. You've got to change your whole thinking 
pattern. 


There are slow learners in all of our schools. Because of 
the way our schools are organized to operate with so much emphasis 
upon grade placement of children, the slow learners stand out like 
sore thumbs with respect to academic deficiency. The children 
with IQ scores below 90 are the “less-than-normal" group - desig- 
nated as slow learning. Psychologists are agreed that the border- 
line between educable and non-educe le children is about 50 IQ. 
There are in the scheols, statistically speaking,. about 20 to 25 
per cent of the total enrollment with I@'s below 90. In the public 
schools where teachers teach large groups and where large numbers 
of low IQ groups are available, it is often desirable to segregate 
children with IQ's below 75 into special education or opportunity 
rooms. In special schools where the teaeher's pupil load is not 
nearly so great, it seems that each teacher might ably provide for 
the one or two of these low IQ's in her regular classroom. Then, 
the slow learners are those with I@ scores below 90 in our state 
schools. 


We are led to believe that the slow learner is apt also to 
be somewhat retarded in other phases of his development. Intel- 
lectually, physically, psychologically he may be somewhat retarded. 
The slow learner's rats of mental growth and maturity is less than 
the average. The child with an IQ of 85 will have a rate of mental 
growth of 10 months in 12. He grows at 5/6 of the rate of the so- 
called average child. At 6 his M. A. is 5; at 12 his M. A. is 10; 


-at 18 his M. A, is 15. 


There are three types of slow learners. There are those who 
are functional slow learners; those who are constitutional slow 


learners; and those who handicap is both functional and constitutional. 


The functional slow learner has certain obstacles to learning. 
If these obstacles are removed, his facility with learning will im- 
prove. Poor vision, poor hearing, inadequate language development, 
malnutrition, and psychological factors in the home may cause the 
individual to make much less progres than he could make if the 
obstacle were removed. 
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The constitutional slow learner lacks the capacity for normal 
development. His slow rate of development will not be changed. We 
cannot speed up his rate of mental growth so we must adapt his course 
of study in school to his needs, abilities, and interests. 


The third type of slow learner is the one who possesses both 
functional and constitutional handiceps. I suppose we could safely 
say that all the slow learning boys and girls we work with in blind 
and sight saving classes have a combination of these handicaps. 


I feel that the tasks that e set before the slow learners in 
our traditional schools where we follow grade lines and promotion 
Schedules, expecting the whole class to meet specific standards, 
fail completely to take into account all the individual differences 
in children. 


If I may make a few suggestions now without sounding presump- 
tuous, I should like to discuss a few means by which I feel the 
classroom teacher can try to meet the individual child's needs at 
the level at which he can experience success. First, we must take 
time to give the slow learner an adequate reading readiness program 
before we begin to worry about the formal reading program. 


Children with visual handicaps are going to have special needs 
in relation to concept development required for later reading develop- 
ment required for later reading development. iiany slow learners need 
to spend their entire first grade in an informal reading readiness 
program. We now refer to tne reading program as a language arts pro- 
gram, meaning that reading is interdependent with oral and written 
language, writing and spelling. A child will learn to read no better 
then he can talk. We must get him to talk fluently in long complete 
sentences, using polysyllabic words and clear enunciation. The child 
heeds vocabulary stimulation so he will use many words meaningfully. 
The readiness period in school helps the child develop a rich store 
of meanings. All the activities children do in the kindergarten help 
to do this. The period of readiness “or school work should not be 
thought of as a period that ever ends. All through the child's 
school experience he has need for getting ready to learn new material. 
Tn order that the. child will be able to build meaningful concepts, we 
mist be continually discussing h*; ideas, finding out where his mis- 


conceptions are, and clarifying em. 


A second suggestion in program planning for the slow learner 
might involve providing many more real experiences ~ first hand 
experiences for the child with less concern about formal courses of 
study or meeting formal standards for promotion. In state schools 
such as the one we have here at Vinton, many activities of the school 
program for slow leerners could center around the physical facilities 
of the school plant. 
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A third suggestion is thé use of the unit of work as an approach 
to classroom procedure in meeting and challenging a wide range of 
abilities and interests. The children in a classroom all study a 
central topic although each child uses materials he can understand 
and interpret. In a unit on "Communication" for example, all the 
fourth or fifth graders could find worthwhile information so they 
would have worthwhile contributions to make to the group whether 
their IQ's were 70 or 130. 


Another problem to be studied in relation -9 guidance and 
life adjustment of these people, is that of a follow-up study of 
the boys and girls when they leave the school and fit themselves 
into society. If they are successful in doing that, then perhaps 
the school has little to be concerned about. 


Regarding the slow learning child, who in a school such as 
ours, will have both functional and constitutional handicaps, and 
suggestions involving better readiness programs and clearer concept 
development, providing more real experiences, teaching by a unit 
approach, and concerning ourselves witn guidance of the ecnild until 
he is successfully placed and keeping in touch through follow-up 
studies, I hope that my remarks have been pertinent. 


Now I'd like to make a few dogmatic statements that I am sure 
many of you will question. 


1. Every child is entitled to the education within his capacity that 
will evolve in him the most complete personality possible and the 
greatest possible attainment in living a full life - economically, 
socially, spiritually. 

2. It is the school's responsibility to keep the child in attendance 
and offer him a constructive program. This means we must keep asking 
for psychological services and psychotherapy until we get theme 

3. If we do these two things, then we can let every child graduate 
from High School. A high school diploma should mean that we have 
given a boy or girl 13 years of optimum growth and development within 
their capacity with guidance and special services where they will 
help. No two children are cut or molded to the same pattern. One 
may read at only Third or Fourth grade reader 1° vel while another 
reads at grade level. Both should graduate if both put forth effort 
+o work to capacity else we do not have free public education through 
hign achool, 

i, If you say that you cannot have a wide variety of required assign- 
ments in one class because the best one will say "I won't do any 

more than George does" or "He has only 5 exercises why do I have 25" 
vpan I say to you that the school has completely failed the child in 
setting up the kind of goals that make the child want to learn as 
mace as he can. If we whet his curiosity by keeping vita, meaning- 
fal, significant exercises before the child and offer proper rewards, 
realistic ones, for work well done, praise, encouragement, challenge, 
then he does all the work because he wants to do it. 


Sad 
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How tragically all the public schools fail to motivate learning 
satisfactorily is evidenced by how great a percentage of students 
go to college to resist an education. 
5. And I think we ought to completely revamp course requirements 
for what it "takes" to complete school - No slow learner with a 
Fifth grade reader level should try to read English Literature or 
World History unless he gets a simplified version. He might profit 
from a couple of “units" or credit ir Agriculture, Dairying, Hand- 
work, Janitor's helper, or other on the job training. 


High school graduation requirements were set up to meet college 
entrance requirements and that is the purpose of high school in only 
15 to 20% of the cases. 


In closing, I would say this, We are confronted with the prob- 
lem of understanding as completely as possible the needs of the 
child and his abilities, aspiration, and probable achievements, and 
the problem of teaching him the course of study that the school 
believes will best meet his present and future needs. We can ate 
tempt to fit the child to the course of study or we can attempt to 
fit the course of study to the child. If we fit the child: to the 
course of study, we are apt to come out with many misfit children. 
If we fit the course of study to the child, we are apt to come out 
with many misfit courses of study. Buckingham as said, very 
fittingly in this regard, "There are no misfit children. There are 
misfit courses of study, misfit textbooks, and misfit teachers. But 
in the very nature of the case there can be no nisfit children. The 
child is what education is for. One might as well say that a man 
does Hot fit his clothes as to say that the child does not fit the 
school. 
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TH RELLTION OF PRESCHOOL DEVELOPYENT TO SUCCESS IN SCHOOL 


Pauline M. Moor 


This paper suggests an approach to the understanding of the blind child's 
preschool development as it affects his later success in school, The term 
"preschool development" as used in this connection is thought to include all 
the child's growth, learning and the activity of everyday life during the 
years prior to the time he enters school. 


fony authorities feel this period is the most important one of the child's 
whole life, particularly as scientific research indicates that many of the 
roots of adult behavior are to be found in the child's development in the pre- 
school years. Certain observations have been made regarding the child's gen- 
eral growth. We know that growth follows a general pattern, as for example, a 
child sits before he stands, but within that pattern there is always variation. 
Growth does not proceed evenly but may seem to be accelerated at one time and 
then again scarcely perceptible. Moreover, each child has his own rate of 
growth and his own potential limits of development. Another observation has 
been that children are flexible. They respond most favorably in environments 
which are conducive to growth, and vice versa, may regress under certain con= 
ditions which are not so propitious. 


Each child has certain needs, the most obvious of which are his needs. 
for. food, clothing, shelter and war 2. His psychological needs are more © 
subtle to detect, such as wanting to know independence, the joy of success, 
the pleasure of pleasing someone else, the satisfaction of praise and approval, 
and the safety that comes with belonging and being loved. These needs are 
comnon to 211 human beings, adults as well as children, and their carly recog- 
nition importznt to every child whether he sees or Note 


Most of the learning of the physically normal child's preschool years 
is through vision and smitation. Vision is so essential a part of learning 
that some authorities believe that nature has endowed the child with a natural 
reflex to facilitate the child's learning to fuacus. It has been estimated 
that approximately ninety per cent of the child!s learning during this period 
is through vision. If vision is taken away the child!s whole method of learn- 
ing is necessarily altered. 


Those of us who have known many little children velieve the blind child 
does not differ fundamentaily from any other child, He grows in the same way, 
has the same feelings and responds—-like any child-—-to the love and affection 
of his family. Today, blindness is increasing among littie children because 
of the Large number of premature babies who develop retrolental fibroplasia. 
These children were very prematurely born, kept in incubators for some weeks 
and fin-lly discharged home after they had reached a certain weight, They 
started out life in an unnatural way by being separated immediately from their 
perents, particularly their mothers and home. 


There is not 2 family that is not shocked or stunned by the diagnosis 
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of blindness, Parents are people and individuals and, therefore, have their 
ovm way of reacting to this sorrow. To some, the child immediately becomes 
"different" and they in turn are indifferent, Other persons express their 
feelings by constantly trying to do for the child. Most parents make what 
might be called a satisfactory adjustment to the reality of the situation in 
their own time, but again, each parent is an individual and does so at his 
own rate, so to speak, and in his own manner, 


A good parent-child relationship is basic to the optimum growth of any 
child, These children in whom we are interosted, have already started life 
by separation from the person who would normally have veen giving them carly 
care and love, There is an interaction in this relationship between a mother 
and her childr-as the mother does for her baby, he responds, When a baby 
cries, a mother may change his position and he in turn will become quiet; 
when a mother leans over her baby and smiles, he soon learns to smile, wriggle 
and coo back to her. But if he cannot see her, it is just that much harder 
for a mother, already concerned, to be giving of herself to her child who has 
not yet learned to respond to her in the more recognizable ways. 


Every child has a certain will or drive which makes him want to grow. 
In some children it is very strong and we think of them as being active and 
aggressive, or when they are older we may say "hard to handle". On the other 
hand, in some children this urge or drive needs to be fostered and carefully 
brought out, as for example in the shy or retiring child, If a child deviates 
to any degree from the so-called noz11, as a child with a severe hearing or 
visual loss, he may need more cuddl: |, talking and playing with his parent, 
which are signs of his establishment in the family, at the very time when it 
may be difficult for his parent to be as demonstrative end genuine in this 
relationship. In other words, he needs more assurance ct a time when it is 
hardest for the parents to give more to him, 


One reads in the literature about the importance of "stimulating" the 
preschool blind chilc, "motivating", "training" and "teaching" him. Perhaps 
it would be better to encourage parents to "be natural" with their child for 
all other factors being cqual, these things will happen. For example, a 
mother naturally bounces her baby softly up and down as she is playing with 
him or dressing him, but in so doing, she does not necessarily stop to con= 
Sider that she is helping him to accept his own weight and thus stimulating 
his motor development. 


The preschool period for the blind child and parents is not all as easy 
as it may sound, Parents have questions and rightly so, particularly if they 
see their child is developing more slowly than they anticipated. They may 
ask how to help the child to sit up, to learn to walk alone, to feed himself 
and be toilet trained. They fear what their friends and neighbors will say 
if the child is not doing these things by a certain time. 


Parents shouid be encouraged to think of their child and treat him as 
they would any other child in the family, making a few necessary adjustments 
to be sure because of his visual loss, if the child is to develop to the optimun 
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of his capacity. Parents can be supported in their efforts by such means as 
casework services, counselling ser" ces carried on by well-trained persons 
visiting in their hones, md prese. .1 institutes, 


The question has been asked, "Is it too late to help the child who seens 
to be slow by the time he reaches school age?" There will be found variation 
anong blind children as among those who sce. There may be variation also accorc: 
ing to the amount of vision a child may have; even as little as light perception 
is thought to be extremely valuable as affecting the child's rate of growth and 
learning though not useful as far as vision is concerned, 


During the preschool years it is important that parents fecl adequate to 
mect their responsibilities. If a blind child seems slower when he comes to 
school it may well be remembered that he is also flexible and can respond to 
attitudes and environment. We must have faith in children, 


ry « 4 
‘ ‘ : ne Be 
i Ths d ur ‘a 
a ; ry \ ey Pe i Wier a eee 
Ba) ; 2) ry : ii te r rte. ca t ty ca aL ‘ Ji 
, DSP, ‘ ars — zi phi 
iy : ~ eax 


|. ee anita soum sed ndeoto mba Ae bettencngire oot 
me SHORTT dees ba to baltryso ee: “toe gmk. 
ee) ret | yoy _ eeten ks ae & Siac! bai 


grs08 ote bitte off hos eo ol ‘god ah a besten ‘el i. 
foltetiny bryot of Lity etoat ..%tepr Lootion eoosos od: on 
‘30 -Siebogo sete oabtotund od aa anos esem, Oilte eaod? gnons Bh 
| aphhyowreg higel a6. oftVhi at need gor Yd Bib 4 melede Ge. oe 
bie. adwowy, to ates elblido alt pabtgotiy. an. abdsntey. Toumene od a digg 
3 _ abounioonas at nokia we els int cand bultialt 


oth of stnupabs, Loot etn sone: oat Setcd eoegih, ak aa gia 
. @¢ eeneo od aoriw sownle aueee bitte Bak: ide. 
ed baoqaes, mio boo ebtirolt, onle ad: 08: ‘foad ersacioact 

. en lactase me bbe oved tani we wot 


me it ele 


- 
. i onal Tibet 
?. ow £5) aie, 
[ * Sra A A ‘ ahs 
ow 


eaeves 


HAPPY, GRACIOUS LIVING 
FOR THE SLOW LEARNING VISUALLY HANDICAPPED CHILD 


Dorothy Le Misbach 


Anyone working with slow learning children has a tremendous task, but working 
with slow learning visually handicapped children should prove exceedingly challengin: 
to teachers and administrators. To help these children work up to capacity and be 
happy requires a well-qualified, capable teacher. This teacher needs a fund of know 
ledge concerning slow learning seeing children, an understanding of the normal 
development of a blind child, a knowledge of - nat to expect from the partially 
seeing child, and an understanding of the psychology of all of these arease 


To The Administrator 


To know a child's capabilities sh. .-d include thorough physical and psychologi- 
cal examinations. The results of all examinations should be made known to and unde. 
stood by. the teachers and houseparents who are working closely with the child. The 
physical examination should include a thorough eye examination by an ophthalmologist; 
his. recommendations for operations, treatment, or refraction should be followed. — 

In some instances the oculist might welcome the teacher's assistance during an cy@ 
exemination, Since the teacher is accustomed to worlcing with the child, having 

her near him to help interpret the doctor's questions and to interpret the child's 
efforts to respond should lcad to a more accurate rating of the child's visual 
acuity. A screening test for hearing should be administered to every chiid, Arrange 
ments for an examination by a specialist should be made if the test indicates this 

43 desirable, In our attempts to help the child we should learn all we can about him 


Teachers should be encouraged to discuss their problems with their administra+ 
tors; administrators should be ready and willing to assi. + the teacher in arranging 
for the desired examinations, in securing and interpreting the reports, in surround— 
ing the children with a cheerful enviroment, in purchasing the essential equipment, 
and in exchanging ideas with teachers of {normal children. Children with impaired 
vision should be encouraged to make good use of their remaining vision, unless an 
ophthalmologist has definitely stated that a child should exercise care in using 
hiss vision 


To The Teacher 


You, as teachers, are the real key to the situation. When a child is admitted 
to your class, be eager to have all of his physicel, eye, hearing and psychological 
reports. 


If you feel you would like more training for your work, but you realize your 
ineome is not sufficient to warrant it. ‘iscuss this with your principal or super- 
intendent. Often organizations such a5 the Lions Club, the Delta Gamna Sorority, ° 
tho American Foundation for the Blind, the National Socicty for Crippled Children, 
yomen?s clubs or ments service clubs are willing to give financial assistance in 
helping teachers witan their training, 


You may fecl you necd better or more equipment, Write for numerous catalogs 
to assist you in cheosing good materials. Discuss your problom with your supcr= 
visors, Use available volunteer services. By preparing careful directions for 
Tinior Rod Gross grouns and other organizations, worthwhile equipment can be securcue 
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The chileren enjoy making bean bags, yarn “lls; book marks with bells; collecting 
puttons for counting and sorting accordin ‘o size or shape; getting scraps of 


material of different textures for matching; making aprons with three or five pocket.: 


for sorting clothespins or other objects; and numerous other activities, You 
should not be satisfied with meager materials if you are working with retarded 
children, 

Make your classroom a comfortable, cheerful room for work and play. Adhere 
“5 all of the requirements set up for partially seeing children, Bring in strong 
color contrast, Help the slow learning child to use to the best of his ability 
tice Little vision he does have. 


The School Program 


Examine your curriculum! Is. your program too, too academic for the slow 
learning child? Are you tiving him sufficient opportunity to feel success? Are 
you. including time to he:, with everyday living problems? Learning how to ect 
properly, how to dress himself, how to care for himself at toilet, how to keep his 
clothes tidy, how to be neat and clean can be beneficial while in school as well 
as loter in life, Observe the child in situations out of the classroom} Help 
him to be socially acceptable. Give him the praise he craves and has earned. 


™m analyzing his academic needs, find out first what his capabilities are, 


Ta reeding, attempt to establish his reading level by administcring informal 
reeding tests often described in teachor!s manuals of the latest basic reading 
series. Observe the child's co-ordination and manual dexterity. Check his mental 


age, Decide whether or not he is ready to read. Study the reading readiness 
materials for the seeing child and adapt them to the visually handicapped child. 
Tuen simplify the steps and have more material to use for the visually handicajped 
silow learning child. 


Cne type of reading readiness materia. cen be made by pasting varying sizes 
os shapes of felt on cards, The child is to identify likenesses or ditfercncese 
G@ranges in si,c, shape, color and texture can be used. 


Help train the child in listening. Give right and left directions to follow. 
Drop snall objects for him to locate. Sit quietly and listen to all the sounds 
chat can be heard in one minute. Notice rhyming words. Listen for sounds at the 
beginning and ending of worcs, 


Train the sense of smell. Small bottles filled with bits of cotton saturated 
with vinegar, ammonia, camphor, vanilla or any odor that can be casily identified 
micht be used first and more subtic odors later. Dry products can also be used: 
torcen to identify flowers, fruits, vegetebles and the bark of trees by the sense 
o* sncl?. and the sense of tastc, 

Refore starting to teach formal arithmetic to these children, look throv.gn 
sams muwhor reediness tests for seeing children to give you some suggestions of 
qgon6 to antieipate for the "normal" child. Adapt this, if possible, to che slovr 
Tene. ing visuclly handicapped child. Help make arithmetic meaninef1 to the chil. 
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Wake your own abacus by using twelve inch pipe cleaners strung with’ beads or large 
buttons, Use real money instead of artificial coins. Bring fruits, vegetables, 
real articles and life situations into use when talking about fractions remembering 
to keen the fractions within the limits of 1.at which you anticipate the child 
will use later in life. 

In the area of language and literature, think of what the child will be going 
home to later. !elp him to speak clearly, Acquaint him with litorature within 
the level of hi s comprehension and enjoyment. Familiarize him with good radio 
and television programs, 


Know the community from which the child comes, Know his family and family 
background to help you understand the child, his emotional problems and the situation 
to which he mst later return. Help the child to realize the importance of getting 
along with the people in his family and in his community. Help him to understand 
himsclf, 


see Johmy, 

See through Johnny, 

see Johnny through, 

Help Johnny see through himself to see 
himself through, 
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ATS AND OBSECTEVES FOR THR SIO UBARNING VISUALLY: HANDICAPPED CHILD 


Basic Philosophy. 


Group Wimber One feels that every school for visually handicapped children 
through its personnel and facilities, should strive to develop each child to 
his fullest capacity to enjoy the privileges and responsibilities of a whele— 
some md useful life. . 


In order to set up specific aims io achieve this philosophy, we would like 
to adopt the four major groups of objectives which are set forth by the Educa= 
tion Policics Commission. We believe that these four major areas apply to the 
slow learning visually handicapped child, just as they co to all other children. 
Tn addition to the major topics, we set-up subtopics which are the result of 
our deliberations during our special group sessions. 


Aims and Objectives 


T. Objectives of Self-Realization 


1. 


Ze 


36 
he 
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6. 


To provide situations which will develop creative ability, 


To develop personal adequacy which will lead to the recognition 
of that child as.an individual, 


To strive for emotional security in all situations, 
To encourage acceptable physical and mental health habits, 


To provide opportunities for constructive use of leisure time in 
a program of varied activitics. 


To consider at all times the child's potentiality for SUCCESS. 


II. Objectives of Human Relationship 


1, 
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To achieve for every individual a sense of belonging and general 
acceptance on the part c° other individuals and groups with whon 
he works and plays. 


To instill a genuine respect for ali other human beingse 


To expect of gach child the consideration of the rights and desires 
of all other individuals, 


To help each child to appreciate hones, churches and schools as 
social institutions, 
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To provide experiences in the ways of democratic living. 


To develop a program whi .i will demonstrate to the general public 
skills and abilities through normal functional social contacts, 


To stimulate techniques which will develop the ability to get along 
with others, 


Objectives of Economic Efficiency 


1. 


pase 
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he 
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To teach a respect and appreciation for workers in all types of 
occupations. 


To develop the ambition for partial or complete support in a suite 
able remunerative occupation. 


To insi.s% upon at least the mastery of the minimum tool subjects 
within the individual's ability to succced, 


To encourage the recognition of the mtual responsibilities between 
the employer and the employee with special emphasis on desirable 
attitudes, 


Yo offer knowledge and acceptance of economic standards of efficienc 
and production, 


IV. Objectives of Civic Responsibility 


V. 


1. 


Ze 


36 


To teach the recognition of the interdependence of individuals, 
groups, races and nations, 


To achieve a realistic 2, roach to the problems and responsibilities 
involved in marriage, maintenance of a hone and rearing of children, 


To develop civic responsibilities toward neighbors, cormmnity, 
state and nation, 


To deucate all children concerning the practical understanding of 
values, costs of goods, and services offered in all phases of every 
day living, 


To develop an appreciation for the importance of an informed citi- 
ocnry, 


Objectives of Adult Hducation which emphasizes parent education and the 
responsidili ~ for desirable attitudes toward 2 sound educational pro~ 
gram for visuaily handicapped slow learning children. 


be 


To provide opportunities for parent guidance as soon as possible 
after the nature of the child's handicap has been estahl ished, 
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2. To develop an individualized hone-visiting counselling service 
for the parents of preschool children who are visually handicapped. 


3. To develop on the busis of need, institutes for group instruc- 
tion of parents who need help with their problems in meeting the 
needs of preschool visually hmdicapped children. 


he To initiate functional parent-teacher associations for an exchange 
of ideas and plans concerning visually handicapped children. 


5. To consider monthly or guarterly news letters as a neans of shar- 
ing information with parents of visually handicapped children en- 
rolled in the schools. 


S$, To develop more flexible and infornal anecdotal reports to parents. 


This group would like to submit a list of miscellaneous statements which 
represents the feeling of the group. It is hoped that this information will in- 
dicate the points of egreement in the group, and that it will show the relation 
betwecn the group discussion end the final list of aims and objectives which are 
submitted because of this exchange of ideas and pooling of opinions. 


le Wie are in agreement that the slow Learning visually handi- 

r | capped child should remain with the regular class, but 
that he may need special remedial instruction in certain areas 
which might well be provided by special personnel.. 


26 We believe that the sl.~ learning visually handicapped 

child should be promotc.. chronologically as a general 
policy. If, however, children are expected to repeat grades in 
school systems, that the practice can be more effective and less 
damaging in the carly elementary grades. 


36 We accept the general classification of authorities in 

E the field of education who designate the classifications 
of slow learning and mentally retarded chilcren 4s follows: 
Children who after a competent psychometric test are reported 
to have an I.Q. of from 50 to 75 might be considered as being 
classified as mentally retarded children. Those who under the 
sane plan are reported to have an 1,Q, of from 75 to 90 might 
be considercd as slow learning children. 


ls Wo bel. ove that no pupil should be deprived of gradua— 

tion from high school because of his inability to meet 
academic: standards. We also believe that every pupil who puts 
forth his best effort and who show continuous progress, should 
be allowed the privilege of graduation from hich school. This 
statencnt is based on cur recognition of the wide range of in- 
dividual differences among children and on our conviction that 
we must continue to adjust our curriculum and methods of pro- 
motion to the indivicwal needs of boys and girlse 
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be We believe that all of our schools should explore the pos- 

sidility in the curriculum of our high schools of setting 
up a program which is compose ° of sixteen or seventeen non speci- 
fied units which will lead te + diploma from high school. 


Ce We believe that our curriculum requirements for high schools 
should not be based exclusively upon college entrance re= 

quirements, This is duc to the fact that we realize that only 

a. smell per cent of our pupils will be attending college, 


le We believe that if the authorities of 2 school considers 

it necessary to terminate the school attendance of a child 
both parents and the child should be prepared for the dismissal 
and that a constructive referral should be made to an appropriate 
agencye 


8. We believe that more effort should be made in our schools 
to develop curriculum which will offer training to all 

blind childrcn that will improve their efficient living skills. 

This training should make it possible for these blind individuals 

to operate more efficiently in a world of seeing people where 

the blind individuals comprise a small minority, 


De We believe that administrators in the schools should study 

their existing programs with the needs of the slow learn- 
ing visually handicapped students in mind. They should have the 
following considerations before them: survey the needs, clarify 
the situations with the proper governing boards, superintendent 
initiate the program and interpret it to parents and teachers, 
examine all community resources, staff continue to examine school 
philosophy and aims, continue to revise curriculum and methods, 
study general education——its -rogress and most recent contribu— 
tions, sources of supply for 11 equipment, special considera- 
tions in the special area of the education of the visually handi- 
capped, 


LO. We believe that = major function of our schools is that 

we continue to interpret the function of the schools to 
the »eople whom we serve, and to the general public who must be 
avar2z cf the purpose of the school, which will be developing ser- 
vices to future citizens, This will enable the right students 
entering our schools, We want to have the students whom we can 
help. We do belicve, however, that in cases of questions con— 
eerning our ability to help a child, that the rights and bene- 
fits of the majority should take prescedence over the needs of 
Seth LOL VCC. i 


LT. ic: eccept the challenge of visually handicapped slow 
tcarmins children with the knowledge that our schools 
ma, lose prestige with some parents, and perhaps with some of 
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our citigens who do not properly understand the value of this 
program, We also accept the challenge of our obligation to 

hel others in continuing, to educate the public in this impor- 
tant area of service, We realize that our schools must be 
courageous in that they are able to prove that they are pri- 
marily concerned with the problems of children and not with the 
task of gaining prestige, We are sure that public-spirited 
citizens will have confidence in our efforts as they realize our 
achievements. | : 
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THE CURRICULUM FOR THE 
SLOW LEARNING VISUALLY HANDICAPPED CHILD 


\ 


: 


A curriculum for the visually handicapped slow learner should be one that 
will g've the child a setse of adanuary in a classroom situation, In order to 
aiscover vhs slow Learrer anc? plan a curriculum to answer his necds, it will mean 
an increase ir. she mudber of elementary school teachers, ‘lMJoreove;, school admin- 
istrators shovld make every effort to secure teachers well quaiificd to serve in 
the early elenentary erades. 


Language dovelopnen’ in the elementary grades is highly important, Special 
skiil, is necessury in devcloping word recognition, concepts in reistion to vocabu- 
Lavy, and adecuate sentence structure at the level of the slow learner, Reading ~ 
should be begin when reading readiness t' 3s indicate the child is ready for such, 
Fis mental age and payee ca development are factors that mst be taken into con-= 
sideration in this recard, 


The group realizes that there is a lack of available reading material which 
“sie to the development of a sovnd reading program for slow learning visually 
capped chilcren. Graduclily the child who reads Braille can profit from the 
of bright-colored inexpeusively bound books, The attractive colors can serve 
1;cti vation for all of ¢22 children who read and discuss the bocks. Books which 
are small erovghn to handle with case make reading less tiring and more pleasurable 
we the very younr child, For some slow learners in this beginning work it may be 
wert to use Braille one with the giant dots, and this may be necessary through the 

second and third grad 286 Then reading material with short sentences and short 
paragraphs will be desired. Fox the older slow learner it will mean material of 
a simple vocabulary and mpi sae re contente 
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For some slow learning visually handicapped children an indi vidualized approach 
may be necessery in order to master certain acadertic skills. If this is presented 
propezly tc him, he can learn to accept it as a means of helping him with a certain 

limitation that he hanpens to have, He can accept this attitude just as he can 
Jearn that sone persplo have either “peal or financial linicaticns. However s 

in planning the slow learner's program, there should be as many group projects and 
activities as possible in which he can participate. The slow learner will have 
contriputions to make to the group, 


The program can be planned to satisfy the child's needs and to adjust to his 
ability to achieve. There showld be units which evolve fron real life situations. 
growing out of the direct interest of the child. In this type of work he will be 
able to do his pars and add somctning to the unit of work, This tyne of progran 
recogiizes the iact that learning and acl.) -vement are greater when a child is able 
no experiences success instead of fuilure. It further takes into consideration the 
Sach that many tericus beharriom problens can result from the presentation of work 
which ts too diZiiculs for the child to attempte This philosophy is true of all 
childron but 34 is aos to be evan more damaging to the slow learner who is in need 


of wore careivl fuua.Canee thar. ings xe available to so-called "normai children", 


There shculc te ‘icant in the "core! curriculum for the adjustment of the 
chiid to his pavsical. personal. end social environment. There should also be 
clatses with progects ix areas of living, such as, general education, basic and 
social living, 
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The development of pre-vocational skills is of great importance to the slow 
learner, In this phase of work he noy surpass those who are nentally superior, 
and this instills in the child a feeling of succesS. Jt also helps to boost his 
rating anong his classmates. Perhaps it would be well for schools to be able 
to grant a certificate of achieverent or a vocational diplona to this child, 
rather than to require all pupils to work for a high school diplona for admission 
to college. 


Recommendations 


On the basis of the deliberations of the group studying eurriculun develop= 
ment for the slow learniny visually handicapped child, the following recommenda-~ 
tions are submitted. 


1, That the slow learning child be regarded as an individual with a 
- ypight to make within his capacity his own contributions to society 
and every effort should be nade to help hin attain this goale 


2. That the curriculun for the slow learning visually handicapped child 
be enriched through the addition of adequate units of instruction 
which provide activities and experiences basic to child growth and 
development, and that ess emphasis be placed on the strictly subject 
matter classification of material to be mastered. 


3, That all teachers be encouraged to make nore of a concerted effort 
to explore the proper authorities Doth in general and in special 
education in order to find more i. Lpful materials and equipment 
which will improve the curriculure ; 


he That the appropriate authorities be requested to develop more materials 
for the use of the classroom teacher in the way of brightly-colored 
bound pamphlets for visually handicapped slow learning children in 
the lower grades, That these materials be developed according to 
the limitations and the possible interest of these children. 


5. That as one means of notivating the slow learner, there be made 
: available for him before he leaves school some type of certificate 
of achievement or vocational diploma. 


6. That an appeal be made to the appropriate authorities to consider 
the advisability of a research project which would have as its ain 
the development vf a language arts program for the lower gradeSe 
That this project take into consideration problems which accompany 
the use of Braille grade two in beginning reading in the elementary 
schoole 
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Methods and Techniques Suggested 
for the Slow Learning Visually Handicapped Child 
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METHODS AND TECHNIQUES FOR USE WITY 
THE SLOW LEARNING VISUALLY HANDICAPPED CHILD 


The responsibility of this group has been to endeavor to determine 
specific methods and techniques which will aid in teaching the visually 
handicapped slow leerning child, Our first problem was to determine 
what constitutes a slow learner. We consider the child within the I.Q. 
rance of 50 to 75 as mentally retarded and the child within the range 
of 75 ot 90 as a slow learner, Children classified in both ranges are 
considered ecucable. : 


As a result of our study and discussion we arrived at the following 
conclusions and recommendations 


-T. Philosophy 


A. We fecl that the slow learning child should be approached as 
2 Mnormal! child. He is not necessarily inadequate in social 
adjustment. We foel an earnost effort should be made to avoid 
having any stigma attached to him as a slow learncr, 


B. We question whether the intelligence quotient should be the 
sole means for classification of slow learning children. 


C, We feel a definite need for educating teachers, parents and 
society in understanding and accepting the slow learning 
visually handicapped child. 


D. We feel there is danger in placing too much -mphasis on skill 
subjects tor the slow learming child, Too muca drill and stress 
on subject matter may result in enotional problems and serious 
moladjustmcents » Striving to teach only the necessary mindiinum 
skills will mean adjusting the curriculum according Lo the 
4ndividual needs of each slow learning visually hendicapped 
child. 


BE. We feel that a program shoutd emphasize helping each child 
express his ideas Clearly, learn how to listen ane, follow 
directions, learn how to get alonz successfully with others, 
and develop on eppveciation of spiritual and ethical values. 


F, We feel that methous o? instruction in the skill s biects 
eculd be impreved by the separation of the braille and sight 
saving pupils in the elomen “TY orades. We fecl in all other 
subtects’ the pupils should =» brought together, We suggest 
at all ercde levels that remedial instruction in the tool 
subjects be provided when needed. 


G. We recognize the importance of motivating the slow learning 
child, We feel this is best acconiplished wy careful attention 
in selecting subject matter within his range of ability and 
interest, In attempting to accomplish this we would suggest: 
having personal interviews and individual counseling; nain- 
taining complete cumulative records; having adequate equipment 
and materials requesting psychological examinations and psy+ 
chiatric services when ncedecs encouraging conferences in 
groups composed of administrators, teachers, house parents, 
and reLated personel; ana exploring related arencles. 


Suggested Methods anc Techniques 


Make definite assignments for the slow learning child so that he will 
. | understand what he is attempting to accomplish. 


Vary the assignment for each vel of ability so that the individual 
child may experience success; when in a class having children with several 
levels of ability, Be certain that the material used is at the reading 
end interest level of the slow learner. 


Fneourage the slow learning child to be a good listencr ond a partici- 
pant in all activities. Employ all available aids: field trips, models, 
community resources, kitchen, power plant, etc, Avoid over-emphasis on 
speed of accomplishment. 


Fmploy the problem solving method whereby the student looks for 
definite information and knows when he has reached his soale 


Encourage group participation, whenever possible, to develop: 
| 3 socitlisation, adequate vocabulery, correct concepti,, and self-expression. 


Promecte individual progress for certain slow learners by use of the 
contract plana 


Consider the attention span of the slow learner and make assignments 
of appropriate length, 


‘Avoid too mich detail--strive for an over-all picture. 
Avoid meaningless and monotonous driil. Employ constant repetition 
by presenting nateriaL time and time again using a positive approach in 


various wayss 


Emphasize individual growth ar” development through progress reports 
rather than throvch traditional cc. titive grades. 


Ga 


+ 
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Recommendations 


le We feel that homework as such is inadvisable. We recommend that such 
activities as the following be substituted: 


Social activities leading to better adjustment. 


Tasks used in everyday life such as cleaning, bedmaking, 
personal grooming, washing dishes, etc. 


Hobbies and games. 

Scouts, clubs, excursions and field trips. 
Selocted wadhe and telev:. (on programs, 
Talking books and pleasure readinz, 


2, We recommend that houseparents need and deserve help in setting up 
such a prcerams, 


3. We feel there is a definite need for further research study of the 
siow Tecruing visually handicapped child, We recommend that the 
fclicwing areas be explored: 


Revision of stories of high interest level to low vocabulary 
level. 


Publication of braille and large print mat vrials which are 
already available in regular print on a high interest and low 
vocabulary Level. 


Comilation of a manual of suggest activities which can be 


Ow 


used effectively for the slow learning visually handicapped 


Preparation of a catalog stating what materials are available 
snd where they can be secured. 


Group IV 


Guidance Services 
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GUIDANCE SERVICES 
FOR THE SLOW LEARNING VISUALL: HANDICAPPED CHILD 


This group of participants feels that the aims and objectives set up for 
guidance services to slow learning visua’’” handicapped children should be fun- 
damentally the sane as for all other chi one There is, however, 4 greater need 
for sound guidance to be offered to these children, Perhaps this group of children 
would suffer more from the lack of a sound guidance progran than would be expected 
in the case of so called "Normal Children." 


The group feels that a sound program of guidance for the parents of slow 
learning visually handicapped children is necessary for the development of a 
functional program for children of school age. This progran should begin in the 
preschool years, and skilled help should be made available to the parents as soon 
as possible after the nature of the visual handicap is established. This service, 
to be effective, should be offered on an individualized basis as frequently as the 
parents feel the need of guidance. The state should incorporate into its educa- 
tional system ~ne or more paid counsellors to work with parents of preschool blind 
children. we worker's treining should make it possible for them to offer suppor- 
tive help a.d geidance in finding satisfactory answers to .voblems which may be 
due to the nature of blindness. 


It has been estimated that approxinately ninety per cent of the blind child's 
learning impressions are lost because of the lack of visual observation, This 
fact has profound effect upon the developnent of the young blind child. Parents 
must understand that the love and security which they can offer the very young 
child will give hin confidence and will motivate his learning processes, Parents 
must be helped to understand the importance of making their child feel that he is 
really wanted and that he is an important member of the fanily, The experiences 
which they can of*sr him in a permissive atmospere will greatly affect his future 
educational progr 7m, 


Guidance provrans for visually handicapped children would be greatly strength- 
ened by carefully written case Histories icveloped curing the presclool yearse 
These reports could be made available to “shool authorities whem they were needed — 
aud requested in the solution of problems arising during the child's school experi- 
ence, Gertain information in the case history could be of special help in the 
aarly elementary years in determining the child's capacities and special interests. 


The group feels that when a ehild is admitted to the school for the first 
tame, a profile chart should be set up which would include the following obhjec~ 
tive information: 


1. Intelligence Quotient 

2e Mental Age 

3. Chronological Age 

he Manual Dexterity Rating 

53 Academic Achievement 

6, Emotional Stability Rating 
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7, Interest Inventory 

8. Other Physical Defects 

9, Travel Ability (grooming, dressing, etc.) 
(10. Social Maturity Rating 


\ ) 

It is evident that it may not be, possible to secure all of the above items 
on the first profile chart, but wheh there 18 rio objective information available, 
systematic records should be kept as a result of roitine objective observation. 
These examinations and observations should be up to date, The results on the 
profile chart should be used throughout the school years to determine the child's 
development, and the charts should be interpreted to the teachers, house parents, 
and others concerned with the child's programs 


After a thorough evaluation has been made, and the child has been diagnosed 
as a possible slow learning visually handicapped child, it is recommended that 
the child's particular abilities and interests be considered. Sufficient time 
must be given to a careful evaluation which takes into account objective infor- 
nation and possible family and community resources. 


When the area of interest and ability has been determined, a core curriculum 
can be set up which will mect these interests and abilities. Thus, the problem 
of motivating the learning process and ‘fering subject matter at the right grade 
level will be the prime basis of his educational program. 


Recommendations 


In order to carry out a successful guidance program at all grade levels, the 
group would recommend the following: 


1. That oll personnel serving slow Learning visually handicapped 
children receive orientation in their attitudes and behavior — 
toward these children. That they understand how to interpret the 
physical surroundings to a blind child, to walk with hin easily, 
and to introduce him to other people naturally. 


2, That all personnel serving slow learning visual.y handicapped chile 
dren be encouraged to accept responsibility for some guidance of 
these children in an effort to be more than a teacher of these chil- 
drene 


3. That an effort shoul.d be made to seeure a trained counsellor for 
every seventy-five children in schools for the visually handicapped. 


4. That guidance counsellors be permitted to serve the children in 
a permissive atmosphere that inspires complete confidence without 
the service being confused with discipline. 


5. That guidance counsellors be responsible for continuing contacts 
with parents of the slow learning visually hmdicapped children 
who are being served by the counsellor. These contacts should in- 
elude summer vacations, occasi. nal home visits during the school 
year, and follow up after the child leaves school. 
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6. That a functioning guidance committee be set up which includes 
teachers, house parents, clinical personnel, and administrative 
representatives under the direction of the guidance counsellor. 

hat more serious cases might be staffed by a number of these people, 
and certain cas_s might not need to come to the attention of all of 
the members of the group. 


¢» That continued improvement in the guidance program be the result 
of follow up studies on the former graduates of the school. 


68, That guidance services in most cases be considered as an individu~ 
alized program except for the group guidance which might be helpful 
in civic projects, development of social skills, and occasionally 
as a time saving device in attacking problems common to a gTOuDve 


90 That guidance services should be considered as mainly educational 
and social until the child reaches the 8th grade or 16 years of 
age, and after that, the stress should be on the prevocational and 
actual vocational guidance, 


10. That the guidance counsellor be encouraged to make use of all availlahic 
public and private organizations, local, state, and national agencies 
when these services may be valuable to the slow learning visually 
handicapped child. 


il, That a dictionary of occuvations in which blind people have been 
successful should be considered, 


i2, That administrators in 211 schools for slow learning visually hand+-~ 
capped children be encouraged to hold vocational conferences each 
vear for the benefit of the high school students, 


!3e that as an instructional aid, more emphasis should be placed on 
field trips for the slow learning visually handicapped children. 


14: That the vocational guidance program should include work experience 
under careful supervision for the purpose of developing wholesome 
work habits. 


15, ‘hat in order to secure careful planning and cooperation at all 
grace levels in schools that serve slow learning visually handi- 
capped children, the services of a visiting school social worker 
be employed to work between the home and the school during the 
sime that the child is in the school, 
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PARENT TEACHER RELATIONS 
FOR THE SLOW LEARNING VISUALLY HANDICAPPED CHILD 


Our group discussed "Parent Teacher Relations for the Slow Learning Visual- 
ly Handicapped Child" and attempted to define a philosophy and to make specific 
recommendations on both the preschool and the school levcle 


The consensus was. that the normal child, the blind child, and the slow 
learning visually handicapped child are alike in that cach develops according 
to his own developmental pattern, adapting it to his environment which depends 
upon his innate capacities for growth, The present grows from the past and so 
does the individualts concept of himself, Since this capacity for growth can 
be guided, it seems important that some provision be made to counsel the parents 
of the preschool blind child. This must be done to have the optimum of physi- 
cal, mental, emotional, and personality development during the first five years 
—the ones in which he gathers more new experiences than at any other period, 

It seems necessary that individual attc ion be given the environment of the 
child in order to reduce the tension and the anxiety of the parents, and to 
assist them in realizing that their child finds his greatest sense of security 
in his own home and his rights as an individual should be respected, Therefore, 
we make these recommendations on the preschool level: 


Recommendations 


1. A sympathetic worker should be employed as coordinator 
between the parent and the school to make the earlicst 
possible contact with the home. 


2e She should assist the parents with finding an understand- 
able explanation as to the eye condition through the 
ophthalmol ogist of their choice, even going to ‘iis office 
with them if this seems needed, 


3- The worker should act as helper and teacher to the parents. 
She should be we 11 versed in child development and she 
should call often enough to actually assist the mother to 
help the child develop the activitics and skills that the 
sighted child would develop at the same age level. 


he We believe that all community facilities available for 
the sighted child should be available for the blind child 
—-for example, nursery school, ¢hild guidance centers, and 
foster home care if needed. 


5. The schools for visually handicapped children should aid 
by establishing preschool clin‘ +: with the following objec— 
tives: to provide professiona.. services, to give parents \ 
an opportunity to share mutual problems, and to evaluate 
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the child's prokress. These clinics should, if possible, 
bo held while the school proper is in session so that 
parents may observe what blind children are capable of 
doinge 


6, Cumlative records for cach child should be com” onced on 
the preschool level. 


Tt should be possible through these preschool clinics to establish regional 
parent-teacher conferences that Will lead to a good parent-teacher relationship 
for the in-resident school child. Therefore, we recommend that the following 
be considered as paramount needs of the slow learning visually handicapped child 
at the school level: 


Recommendations 


1. Parents should be encouraged to make frequent visits to 
the school in order that they may develop a sense of se= 
curity, observe the childis progress, have conferences 
with the superintendent, principal, teachers, and house— 
parents» 


2. The parents should be helped with summer-vacation planning 
so that the child will not retrogress during the summer, Arcas 
of interest developed by the child while in school--for cx- 
ample, gardening, crafts, community activities such as 
Scouting, h+H Clubs, Sunday School, and young people's or— 
ganizations-—should be carricd on at home. 


3. Written reports to the family should be in the form of 
letters stressing cooperation, dependability, sociability 
and field of interests rather than academic achievementse 
Thus leading the parent to accept the slow learning child 
as an individual im his om right who should be allowed to 
develop at his own best specd and led to choose a vocation 
nt the level of his ability. (According to the Vineland, 
New Jersey, Training School Report a child may function 
higher socielly than his I, Q. indicates. At least 50 per 
cent of mentally deficient children in the United States 
can be educated to be productive members of society.) 


he Workers with the blind of all age-levels should be alert 
to all legislation for the blind, 


S, We endorse the establishment of workshop conferences of 
this type to pool interests and ideas for the welfare of 
the blind child of the futurce 
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In conclusion our group believes that a section of the American Associa= 
tion of Instructors for the Blind should be open to houseparents for the work- 
shop type of conference as it would be challenging, informative, and democra~ 
tic. We recommend that more be done to awaken teachers and houseparents 
to the importance of establishing better parent-tcacher relationships through 
the publication of authoritative bulletins and articles by qualified agencies, 
Our over-all plan would be to have all parents of visually handicapped slow 
learners accept the philosophy which was so ably expressed by a parent who 
said: "I dontt expect my daughter to get all the academic subjects, but 
she is getting what I want her to have," 
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SUMMARY OF THE PROCESS AND THE RESULTS 
OF THE We XSHOP ON 
THE SLOW LEARNING VIX LY HANDICAPPED CHILD 


The Process: 


The democratic process w: .achieved by all‘participants who .abtended 
the workshop dealing with the slow learning visually handicapped child. 
This is perhaps the most apparent comment which should be made with regard 
to the process. It was a source of inspiration to the resource personnel 
to observe the frank discussions, the pooling of opinions and the resoiving 
of problems in the special groups, There was also evidence of great in~ 

erest on the part of the participants during the general session and on 
the social occasions so generously planned by the faculty and staff of the 
Towa Braille and Sight Saving School, ‘The atmosphere was conducive to 
good working relatz.onships, 


_ ‘Avy emedt. difterences of opinion were eventually resolved within each” 
eroun so that the final conclusions of the five groups mirrored acreement 
anong the group menbers, There were some few instances of a variation of 
opinion from one group to another, but it is difficult in such a shor 
period to athempt to resolve all such differences. For this reason, the 
reports of the five groups are published separately with the names of the 
participants responsible for the final reports indicated. 


The participants felt that other schools might profit from certain of 
the patterns which were developed in the plans for this workshop. For this 
reason an appendix has been added to the report which will furnish samples 
of lettere sent to the schools invited to attend, methods of motivation, 
and schedule of the meeting. 


The Results: 


The contributions of the workshop are to be found in the discussion 
outside the regularly scheduled work sessions and in the final. written 
recomiendations for each group. Perhaps the comments mentioned nost 
frequently outside the work sessions could be grouped into the following 
statements: 

1, We realize that we need to know much more about children and 

how they work, We need to take advantage of the thinking which 
we can gather from all of the disciplines serving children. 


2, We need more materials and cquipment which we can use with con- 
fidence because they have been developed experimentally and made 
aynilable -o teachers in both general and special education. As 
school people, we must be courageous in our requests for such 
scientific help. 


3. We need to consider the parents of the children whom we serve in 
our schools, both in our desire to understand the behavior of 
ovr iohildren and in sound planning for the future education and 
happiness of our children, 
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he We need to find more ways of interpreting to the public the 
problems and the potentialities of our slow learning visually 
handicapped children, 


Concerning the summary for the written report:, it is suggested that 
those who wish to evaluate the results of this workshop read very carefully 
the recommendations of the five work groups. It would secm unnecessary in 
the final summary to note the frequency of the same recommendotions found in 
euch troup, For that reason, the recormendations which seem to represent 
the ‘thinkine of the entire workshop can be stated as listed below. These 
recommencations are really the news making suggestions since they represent 
the thinking of all types of people serving in different areas of education. 
Tre administrators, the consultants, the professors and the classroom 
teachers were able through the democratic process to exproess such conclu- 
sions as the following: 


Le That schools can accept the challenge of a program which re- 
cogniszes thet slow learning visually handicapped children are 
educabls according to the*r necds and potentislities,. 


2, That special schools serving visually handicapped slow learning 
children can serve these children more effectively when tacy 
work closely and cooperatively with the parents of these chilcren. 


3. That professional services offered on an individualized basis to 
preschool children anc their parents should become a recomnized 
nid:nécassary function of évery ‘state offering an educational 
program for children of school aze,. 


hh. That schools should make every effort to see that slow learning 
visutlly handicapped children attend the reguler classes with so 
culled "normal® children, but that curriculum variation and 
methods of procedure considerations will hove to be made on the 


basis of the individual needs of these chi” tren, 


©, That more devices, books at varying grade levels, anc special 
equipment be developed for slow learning visually handicapped 
children, 


6. Thet schools should continue to examine the contributions in 
ceneral education and evaluate developments in special education 
in order to meet the needs of slow learnins visually handicapped 
children with scientific evidence and confidence. 


7, ‘That curriculum enrichment and the development of some special. 
curriculvm be seriously considered with a view toward bvilcing 
specizl or plus courses for these children. 


8. That techniques in quid: : and counseling be improved and 
strengthened in all schoc.is. 
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Thot increased use of related professional and community re- 
sources be encouraged in all schools, 


That more ways be found to make it easier for slow learning 
visually handicapped children to be accepted and understood by 
their relatives, seeing friends in the community and their 
future employers. 
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AMERICAN FOUNDATION FOR THE BLIND, Inc. 
15 West 16th Street , New York 11, Ne Ys «» Watkins })-0)20 


April 15, 1992 


Dear Fellow Educators: 


As Coordinator of the Workshop on the S’ w+Learning Visually Handicapped 
ae la to he held at the Iowa School for Brailie and Sight-Saving, I have 
heen asked to write to you rclative to the plens for the Workshop, The 
iss incicating the people to whem this letter is to be sent has been pro~ 
vaded oy Ur, Saa Ashcroft, Reside: Coordinator of the Workshop and other~ 
WaSe known to you as the Princip: £ the Iowa School, 


Through Mr. De We. Overbeay and ir, Asheroft, I extend to you greetines and 
best wishes for a very stimulating experience in pooling your cfforts with 
those of a group of people who are interested in the welfare of visually 
hendicapped children, 


Place—""ime : 

You know that this workshop is to take place at the Iowa School for Braille 
and Sicht-Saving, Vinton, Iowa, April 23rd - 26th. ‘The opening meeting is 
scheduled for 7:30 Pe Ile, Wednesday, April 23rd, 


Or Purposes 


We nope that at this meeting we will be able to truly achieve a workshop 
expozviernce in an atmosphere in which groups can lecrn from each other. We 
shall hope to put our Pee ee No notions in the backercund and bring our 
training and experience out into the opene Lach of us has someth ang to cone 
tribute in our efforts to serve visually handicapned children more effi- 
chentiy end in meeting the great challenge of the visually hendicepped child 
who LS also a "Slow learner", . 


The Personnel Whom * You will Wish to Know Accordinz to Their Functions at 
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1, Ii. D. W. Overbeay, Host of the Workshop, Superintendent of the 


Lowa School. for Braille and Sight-Seving, 


é, if, Sam Ashcroft, Reside ‘Soordinator, Principal of the Iowa 
School for Braille and Signut-Saving. 
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3. Miss Georgie Lee Abol, Coordinator, Consultant in Education, 
American Foundation for the Blind, 


he Resource Personnel and Lecturers: lIfiss Dorothy L. Misbach, New 
Jersey Commission for the Blind; Miss Pauline Moor, Consultant in 
Education in the Preschool Area, American .oundation for the Blind; 
Dre Je He Stroud, State University of Iowa; Dr. Miles Zintz, Iowa 
State Teachers College and Dr. Clifford L. Bishop, Head, Departnent 
of Education, Iowa State Teachers College. 


Information Om Procedure: 


You will receive your schedule when you arrive at the workshop and you may 
be sure that the unanswered questions relative to procedure will be an- 
swered during the opening session which will explain the work shop tech- 
niques we hope to follow. We plan to aszertain your special intcrest by 
first setting up temporary problem finding groups. After the problems are 
analyzed, we will set up permanent special interest groups, These groups 
will be responsible for statements of philosophy and recommendations to be 
presented to the entire group at the closing session. 


The Most Important People at the workshop: 


1. The participants. These people are the very life blood of this 
procedure, Their thinking makes the difference between a good 
and a bad workshop. 


2, The group leaders who are selected by the participants are the 
nost quickly recognized leaders of the group. They keep the 
production lines moving with ideas, 


3, The recorders who are the most exact people in the group are able 
to listen well, think clearly and write the record as it transpires. 
They nay also secure the help of others in this important assign- 
ment. 


Our Inspiration; 


The visually handicapped slow learning child whom we are attompting to 
serve through our combined efforts offers a challenge which must inspire 
our best efforts. 


We eagerly await your arrival et this workshop. We shall have available 
to you reference materials, educational exhibits, the best efforts of our 
resource personnel and the inspiration which we can bring to each other, 


All good wishes to each of you. 


Sincerely yours, 


tence Sy NE 7) 8 AN 
“/ € , ri 
Georgi@/Lee Abel 

Coordinator of the Workshop and 
Consultant in Education 


. American Foundation for the Blind 
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IOWA BRAILLE AND SIGHT SAVING SCHOOL 
Vinton, Iowa 


Febrvary 27, 1952 


Dear Co-worker: 


You recently received an announcement of a conference type workshop 
on the "Slow Learning Visuaiiy Handicapped Chita, This is cir second 


Lece i 2 cing this conference we trust that you wil eive 
oLlece of mail regarding thi nference, and trust that j r 
at your careful end prompt attention, 


Definition: The conference type workshop implies the developing 
ef ideas around a central theme which is broken down into 
specific applications It requires the active participation of 
all members cf the group in all of its activities, 


Gorls: 
il, To davelop general ideas and concepts through work 
sessions and conferences, 


25 TO apply these ideas and concepts to specific 
problems through group participation, 


3e¢ ‘“o take home something specific to be used in our 
own schools. 


Responsibilities of participants: 


1. Hach workshop member is expected to share in setting 
up the purposes of the work sessions, 


2, Hach workshop member is expected to share in 
determination of the methods to be used to achieve 
these purposes. 


3a Hach workshop member is expected to contribute from 
his observations, reading and experience, 


hy," Hach workshop participant is expected to share in the 
continuous evaluation of the progress being made, 


As indicated above, the workshop is a cooperative project in which 
Ali-are expected to share, Since’our tine is Limited, in order to fulfill 
cur responsibilitics as participants and do democratic group planning, 
wil you please help us in setting vm work sessions that will meet your 
needs as a workshop participant, 
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‘Boe February 27, 1952 


We list the following tentative suggestions for work sessions to 
stimulate your thinking along these lines, 


le Workable techniques and desirable activities for slow 
learners’, 


26 Criteria by which we classify the slo learner. 

3. Meeting curriculum needs of the slow learner, 

le Administering a program for the slow learncre 

Ba Educational and vocational guidance for slow learners, 


Please study the above topics. Reject or revise any or all of then, 
add your own suggestions and send us your list of proposed work session 
topics, On the basis of these suggestions reccived from participants, we 
will sct up the work sessions, plan the conference sessions, obtain 
appropriate leadership and consultant services. 

To further expedite the plan, we ask you to help us consider the 
question, "What is meant by the ters slow learner?" 


The following statements may stimulate your thinking in this direction. 
The slow learner: 
a. is educable, 
b. has an I, Q. of approximately 65-85. 


Ce has acceptable habits of dressing, eating, traveling, 
and communicating. : 


d. is capable of being trained to do unskilled or scmi-~ 
skilled vork. 


The slow Jearcne: 
a is not mentally deficient. 
b. is not college or professional training material, 


Ce is not working at a grade level commensurate with his 
chronological =ge and/or physical size and/or social 
peers. 

henin,’ please study the above statements, reject or revise any or 
al] of then, add your orm statements an. send them to us, 


The suceess of this venture dep. 4s upon your participation in 
every phase of the activitics, Your , articipation in this phase will 
help us all to take home something of valuc for our work with boys and 
girls, - 


- 


April 23-26 Sincerely yours, 
i, MAP Fe 
fe: (OC jsed 


De We Overbeay 
Superintendent 
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